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ABSTRACT  

Puput Apriani. 2020. An Analysis Of Studentsô Listening Strategies Toward 

Their Listening Comprehension at SMAN 3 Palopo (supervised by Sri Damayanti 

and TsamratulôAeni) 

 

This research aims to find out the listening comprehension strategies used 

by eleventh grade students of SMAN 2 Palopo. The subjects of this research are 

all students of XII IPA 1 of SMAN 2 Palopo in academic year 2020/2021. This 

research was using descriptive quantitative as the methodology and the data was 

collected by using questionnaire as the instrument. The questionnaire consisted of 

30 items which represent the use of listening strategies from memory, cognitive, 

compensation, meta-cognitive, affective and social strategies. This research uses 

Statistical Package for Social Sciences (SPSS) to analyze the data. The result of 

data analysis shows that students used six types of listening strategies in order to 

enhance their listening comprehension, namely memory strategy, cognitive 

strategy, compensation strategy, meta-cognitive strategy, social strategy and 

affective strategy in high intensity. Cognitive strategy (M = 2.6) and meta-

cognitive strategy (M = 2.5) are the most used listening strategies by the students. 

Then it is followed by affective strategy (M = 2.5), compensation strategy (M = 

2.5), memory strategy (M = 2.4) and last was social strategy (M = 2.3) as the least 

used strategies.  

 

Keywords: Listening comprehension strategies 
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CHAPTER I  

INTRODUCTION  

1.1 Background  

In Indonesian curriculum there are four major skills which have to be 

taught in the English teaching and learning process. Those are listening, speaking, 

reading, and writing that must be mastered by students. But the most crusial thing 

that should be learned by students first is listening skill because listening plays an 

important role in daily lives. Everyday people listen for different purposes such as 

entertainment, academic purposes or obtaining necessary inormation. As stated by 

Scarcella and Oxford 1993 (in Indrianty and Kemala, 2017:9) listening is an 

essential skill which develops faster than speaking and often affects the 

development of reading and writing abilities in learning a new language. 

Rost 1994 (in Ahmadi, 2016:7) stated  if learners want to learn to speak, 

they should first learn to understand the spoken language they hear. If learners 

want to communicate with native speakers, they should first learn to understand in 

real language situations to comprehend the main point of what native speakers are 

telling. Therefore, listening is very important to which teachers and learners 

should pay enough attention to obtain communication aims. 

However, listening is not an easy skill to be mastered because it requires 

listener to interprete what they heard by drawing based on their background 

knowledge. That is make listening is often considered as the most difficult skill. 

The students cannot get the listening achievement which is the most important 

aspect in listening comprehension. Having a good listening comprehension is very 

difficult for language learner, because when they listen, they need to recognize 

what they heard and produce their own language to respond it. The speaker, 

listener, content and support can cause difficulties in listening. 

Many researchers such as Darti and Darmawati (2017:215-223) and  

Purhousen Gilakjani and Ahmadi (2011) found that most of students encountered 

difficulties in listening. They could not understand the context of conversational 

audio and could not interact because they did not understand what they had heard. 

Therefore, to get the comprehension of the students in listening skill they should 

had a technique to success in learning listening or made them easily in listening 
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comprehension. Thus, learning strategies are very essential for language learning 

because they are tools for active, self-directed involvement, which is important for 

developing communicative competence. Appropriate language learning strategies 

result in impoved proficiency and greater self-confidence. 

Therefore, it will be interesting to find out the listening strategies used by 

students toward their listening comprehension of eleventh grade of SMAN 2 

Palopo more deeply.  

 

1.2 Problem Statement  

     This research attemps to address the research question: 

1. What are the listening strategies that the students used toward their  

listening comprehension? 

2. What are the listening strategies that most commonly used by students? 

 

1.3 Objective of the Research 

Related to the research questions above the researcher seeks to find the 

answer of listening strategies that the students used toward their listening 

comprehension and the most commonly listening strategies that the students used 

toward their listening comprehension 

 

1.4 Significance of the Research  

The results of this research are expected to: 

1. The Teacher: this research can guide them  to teach listening with 

studentsô strategies that have good impact in listening based on the finding 

in this research. 

2. The students: this research can contribute and support students to enhance 

their listening skill especially in listening comprehension. 

3. The next Researcher: this research can be a reference for the similar 

research. 
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1.5 Scope of the Research 

As explained in the background, the researcher focuses on the listening 

strategies that students used and most commonly used by students toward their 

listening comprehension. In this case, the researcher also focuses to analyze 

studentsô listening strategies in the eleventh grade of SMAN 2 Palopo.  

 

1.6 Operational Definition  

1. Listening is a process of receiving and responding to spoken or non verbal 

messages.  

2. Listening Strategies are the steps, technique, method, skills, activities or 

device that the listeners use to enhance their listening comprehension. 

3. Listening Comprehension defined as the active and very complicated 

process of understanding to what their listen of speech utterances with 

their prior knowledge. 

 

  



4 
 

 
 

CHAPTER II  

REVIEW OF LITERATURE  

Four topics are discussed in this chapter, those are (1) definition of 

listening, (2) Listening strategies, (3) Listening comprehension, (4) Previous 

studies. 

2.1 Some Pertinent Ideas  

1. Definition of Listening  

There are a lot of  definitions about the terms of listening that has been 

defined by many researchers. According to Rost (2001:7) listening is the most 

important skill for language learning because it can be mostly used in normal 

daily life and develops faster than the other language skills which indicates that it 

makes easy the development of the other language skills. 

In the opinion of Safitri (2018:37) listening is a skill or an ability to 

identify and understand what others are saying. Bulut and Seyit (2018:135) noted 

ñunlike hearing, listening is a physical and a mental process, which requires both 

attention to the source of the sound and need to make sense of the voices heardò. 

According to Rost 2009 (in Gilakjani and Sabouri, 2016:124)listening helps us to 

understand the world around us and is one of the necessary elements in creating 

successful communication. 

As believed by Alhaisoni (2017:114) listening is a complicated and active 

process of interpretation in which listeners try to match what they hear with their 

prior knowledge. 

Based on that explanations above the researcher can concludes that 

listening is a process of receiving and responding to spoken or non verbal 

messages. Listening  is the crucial skill that must be mastered by students because 

it used in our daily life and it helps us to creating succesfull communication. 

 

2. Listening Strategies  

In order to understand the meaning of listening strategies, at firts, it is 

better to know the meaning of language learning strategies. As stated by Rubin 

(1975:43)language learning strategies are ñthe technique or device that a learner 
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may use to acquire knowledgeò. Oxford (1990:1) stated ñlanguage learning 

strategies are steps taken by students to enhance their own learning. 

Listening strategies is one of the most important factors that affect the 

process of listening comprehension. Ho 2006 (in Golchi, 2012:117) noted 

ñListening strategies refer to skills or methods for listeners to directly or indirectly 

achieve the purpose of listening comprehension of the spoken inputò.  

Based on the statements above the researcher conludes that listening 

strategies are the steps, technique, method, skills, activities or device that the 

listeners use to enhance their listening comprehension. Many researchers such as 

Xiaoli Bao(2017:187),Purhousen Gilakjani and Sabouri (2016:124), and Azmi 

Bingol, Celik, Yidliz, and Tugrul Mart (2014:2) expressed that there are three 

types of strategies in listening comprehension. They are cognitive, metacognitive, 

and socio-affective. 

a. Metaconitive strategies: they have excecutive function and include 

thinking about the learning process, planning or the learning, monitoring 

and evaluating the learning process.  

b. Cognitive strategies: they are utilized to directly manipulate the learning 

task at hand and are applied to speciic task. 

c. Socio-aective strategies: they have to do with interacting with others and 

control to help learn the materials.  

In addition, Oxford (1990:14) have been suggested the listening strategies 

that are involved in listening process. She classifies the strategies as the direct and 

indirect strategies which support each other and connecting with and assess each 

other. The direct strategies directly involve the target language. It consists of the 

memory strategies, cognitive strategies, compensation strategies. The indirect 

strategies contribute indirectly but powerfully to learning. It consists of 

metacognitive strategies, affective strategies, and social strategies. 

Below are the explanations of the strategies classified by Oxford (1990: 

38-51&136-147). 
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1) Memory strategies help learners to store and retrieve new 

information. They can be developed by: 

a) Creating mental linkage like: grouping or classifying language material 

into meaningful units; associating or elaborating language information to 

concepts already in memory; and by placing new words or phrase in 

meaningfully in order to remember.  

b) Applying images and sounds sych as: using imagery to relate the new 

language information to concept in memory; build semantic mapping to 

nake an arrangement of words into picture; using key words to remember a 

new word by using auditory and visual links; representing sounds in 

memory which helps to remember new language information according to 

its sounds. 

c) Reviewing well in Spaced intervals 

d) Employing actions such as: using physical response or sensation like 

acting out a new expression to a physical feeling or sensation; and using 

mechanical techniques like using creative but tangibel techniques in order 

to remember new target language information.  

 

2) Cognitive startegies help learners to understand and produce new 

language. It can be developed by: 

a) Practicing by doing: repeating something over and over; formally 

practicing with sounds; or practicing the new writing system of the target 

language; recognizing and using formulas and patters; recombining known 

elements in new ways to produce a longer sequence; practicing the new 

language in natural, realistic settings.  

b) Receiving and sending messages by; using skimming to determine the 

main ideas or scanning to fid specific details of interest; using print or non 

print resources for receiving and sending messages  

c) Analyzing and reasoning by: reasoning deductively by using general rules 

and applying them to the new target language situations; analyzing 

contrastively by determining the meaning of a new expression by breaking 

it down into parts: translating the target language into the native language; 



7 
 

 
 

transferring the knowledge of words, concepts, or structures from one 

language to another.  

d) Creating structures for input and output by: taking notes of the main idea 

or specific points; summarizing the longer passages; highlighting by using 

a variety to emphasis techniques.  

 

3) The third direct strategies are compensations strategies. They help 

learners to use the language for comprehension or production. They 

can be developed by:  

a) Guessing intelligently by using linguistics clues; and by using other clues 

which are not language based clues.  

b) Overcoming limitations in speaking and writing by: switching to the 

mother tongue for an expression without translating it; getting help by 

asking someone for help; using mime or gestures; avoiding 

communication partially or totally when find difficulties; selecting the 

topic of conversation to direct the communication; adjusting or 

approximating the message by omitting some items of information; 

coining words by making up new words to communicate the desired idea; 

and using a circumlocution or synonym to get the meaning 

 

4) Metacognitive strategies allow learners to control their own cognition. 

They can be developed by:  

a) Centering your learning by: overviewing the key concept and linking with 

already known material; paying attention in general to language learning 

task and ignore distraction; delaying speech production to focus on 

listening either totally or partially.  

b) Arranging and planning your learning by: finding out about language 

learning through reading books and talking with other people; organizing 

through understanding and using conditions related to optimal learning of 

new language; setting goals and objectives in long term or short term 

goals; identifying the purpose of language task; planning for a language 
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task; and seeking practice opportunities to practice the new language in 

naturalistic situations  

c) Evaluating own learning by: self-monitoring through identifying errors in 

understanding or producing the new language; self-evaluating of the 

progress in the new language.  

 

5) Affective strategies help to regulate emotions, motivations, and 

attitudes by:  

a) Lowering the anxiety through progressive relaxation, deep breathing or 

meditation by focusing on a mental image or sound; using music; and 

using laughter to relax by watching funny movie or else  

b) Encouraging yourself by: making positive statement to feel more confident 

n learning the new language; taking risks wisely even though there is a 

chance of making a mistakes or looking fool; rewarding yourself for a 

particularly good performance 

c) Taking your emotional temperature by: listening to your body like the 

signals of stress, tension, worry, fear, anger, or may be happiness, interest, 

and calmness; using a checklist to discover feelings, attitudes and 

motivations concerning language learning in general; writing a language 

learning diary to keep tracks on events and feelings towards the learning 

process; and discussing the learning with someone else to discover and 

express feelings about language learning 

 

6) Social strategies are aimed to help learners learn through interactions 

with others. It can be done by:  

a) Asking questions: asking for clarification or verification in which ask the 

speaker to repeat, paraphrase, explain, slow down, or give examples; and 

asking for corrections in conversations  

b) Cooperating with other by: working together with other language learners 

to improve language skills; and cooperating with proficient users of the 

new language.  
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c) Emphasizing with others by: developing cultural understanding through 

learning about the culture; becoming aware of othersô thoughts and 

feelings through observing.  

 

3. Listening Comprehension 

According to Purhousen Gilakjani and Ahmadi (2011:979) ñListening 

comprehension is regarded theoretically as an active process in which individuals 

concentrate on selected aspects of aural input, form meaning from passages, and 

associate what they hear with existing knowledgeò. 

Goss 1982 (in Gilakjani and Sabouri, 2016:124) said that in listening 

comprehension listeners try to construct a meaning whenthey get the information 

from the listening source. In addition, Richards and Schmidt (2010:344) define 

listening comprehension as the process of understanding speech in the first or 

second language. 

From all the explanations above, the researcher concludes the listening 

comprehension as the active and very complicated process of understanding to 

what their listen of speech utterances with their prior knowledge.  

Anderson 1983 (in Fauzana, 2016:32) divided the listening comprehension 

process into three stages: the perceptual, parsing, and utilization. During the 

perceptional process listeners focus their attention on the oral text and preserve 

the sound in echoic memory. However, listeners were affected by selective 

attention due to the limitation of their echoic memory. Listeners almost 

immediately transferred the information in echoic memory to short-term memory 

to process the sounds for meaning. In the next stage, the parsing process, listeners 

constructed meaningful mental representations by using words and messages. 

They reorganized the information into a meaningful unit that could be stored in 

short-term memory. In the utilization process, the final stage, listeners utilized 

long-term memory in order to link the incoming message to their existing 

knowledge. If the new input and existing knowledge matched, comprehension 

occurred.  

Brown and Yule 1983 (in Nunan, 2000:24) sugessted that there are four 

cluster of factor which can affect the difficulty of listening comprehension: 
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a. The Speaker: It means it relates to how many they are, how quickly they 

speak, and what type of accent they are 

b. The Listener: it relates to the role of listener-whether the participant or 

eavesdropper, the level of response required, and the individual interest in 

the subject 

c. The Content: it includes grammar, vocabulary, information structure and 

the background knowledge assume.  

d. Support: it relates whether there are pictures, diagram, or other visual aids 

to support the key.  

 

The speaker, listener, content and support can cause difficulties in 

listening. Not only that, there are stil many factors causing listening difficulties, 

such as lack of interaction and interest in English, a large number of the laerner, in 

appropriate strategy and many more.  

 

2.2 Previous Studies 

Different studies have been conducted by other researchers related to the 

studentsô listening strategies toward their listening comprehension. 

1. Riri Fauzana, 2016. An Investigation of English Listening Strategies. In 

her research, she tried to investigate listening strategies used by English 

Department students and examined the differences between the effective 

learnersô and the less effective learnersô use of listening strategies. The 

result of her study show that the students were generally strategic listeners. 

Their awareness and perceive of use of LSs in listening comprehension 

were at the average level (M= 3.13). 

2. Milda Sari Hadi, Aryuliva Adnan, Delvi Wahyuni, 2016. The Analysis of 

Listening Strategies Used By The English Department Students of Faculty 

of Languages And Arts of Universitas Negeri Padang. This research was 

aimed to see the individual listening strategies and  listening strategies 

used by students with higher test score (successful listeners) and the 

students with the lower test score (unseccesful listeners). She found that  

the strategies used by the students from the most to the least were 
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metacogntive strategies, cognitive strategies, compensation strategies, 

affective strategies, social strategies, and memory strategies.  

3. Hassan M. Kassem, 2011. The Relationship between Listening Strategies 

Used by Egyptian EFL College Sophomores and Their Listening 

Comprehension and Self-Efficacy. This research was aimed to explore 

listening strategy used more often  among a group of Egyptian EFL 

college sophomores and relationship between listening strategy use and 

listening comprehension and self-efficacy. He revealed that cognitive 

strategies were used more often by students, followed by metacognitive 

and socioaffective strategies. Listening strategies correlated significantly 

with both listening comprehension and self-efficacy. 

 

Based on the explanation above, it can be conclude that there are some 

similarities and differences with this research. The first is Riri Fauzana (2016), the 

similarity with this research is to find out the listening strategies used by the 

students but it difference in the way of gain the data. The participants in her 

research were second semester English Department students in UIN Suska Riau 

while in this research, the participants will be students of eleventh grade in SMAN 

2 Palopo. Another similarity is Riri Fauzana use one instrument to see studentsô 

listening strategies that is questionnaire same wih this research.  

The second is Milda et.al, (2016) the similarity of this research is to figure 

it out students listening strategies. Beside that, the differences of this research are 

the researchers also want to see the strategies used by the students with high score 

and strategies used by the students with low score other hand in this research, the 

researcher will focus to see students listening strategies individually.  

The third is Hassan M. Kassem, (2011) the similarity of this research is 

listening strategies as an independent variable that influence listening 

comprehension as dependent variable. Hassan tried to correlate between listening 

strategies and listening comprehension and self-efficacy while this research see 

the listening strategis toward listening comprhension. The main difference from 

this researches above and the research conducted by the researcher is in the 
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sample of the research. The sample of this research is Students in class XI of 

SMAN 2 Palopo. 
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CHAPTER III  

RESEARCH METHOD  

 

3.1 Research Design  

The researcher used descriptive quantitative research design, intended to 

see the strategies used by students toward their listening omprehension.  

 

3.2 Time and Location of the Research  

This research was conducted through online group of twelveth grade 

students at SMAN 2 Palopo on October 2020  

 

3.3 Population and Sample 

1. Population 

The population of this research was the twelveth-grade students of SMAN 

2 Palopo that consisted of nine classes in the academic year of 2020/2021. The 

total numbers of population was 315 students. 

2. Sample  

The samplet of this research was taken from one class that is XII IPA 1 

and the total numbers of samples were 28 students. 

 

3.4 Instrument  of the Research 

The researcher used questionnaires as instruments to gain the data. The 

instrument was the questionnaire about studentsô listening strategies in listening 

and it was designed in Google form. It asked about studentsô name, class, and 

school. The questionnaire of this research was adapted and developed from 

Oxford (Oxford 1990;283-287). The statements in questionnaire was related to the 

strategies of listening that students used toward their listening comprehension. 

The questionnaire consisted of 33 Likert-scale items. The researcher used a three-

point Likert scalethat consisted of: 

1. Never (implies that the participant does not use the strategy at all). 

2. Sometimes (indicates that the participant recognizes the use of the strategy, 

and he/she uses it on few occasions). 
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3. Often (implies that the participant recognizes the use of the strategy and 

he/she uses it several times). 

 

3.5 Procedure of Collecting Data  

1. Learning Process  

Before collecting the data, the researcher joined the students online 

English class through Google meet to know their learning process. The teacher 

shared the link to the students 5-10 minutes before the class begins. The students 

entered the meeting and set up the camera on.  In the first 10 minutes, the teacher 

used it to checked the students attendance. As the researcher observation, the 

researcher found that not all the students joined the class meeting due to internet 

connection.  

The topic that the students learnt about direct and indirect speech. During 

the learning process the teacher explained the material using mixed language 

English-Indonesia so that the students will understand what the teacher is saying. 

The students pay attention and listen carefully to what their teacher talk about. It 

can  be seen when the teacher check students understanding they can answer ed 

the question from the teacher.  

The atmosphere of online learning is not much different from offline 

learning. Both students and teacher joke with each other so  that the class did not 

become silent. 

The online learning process only lasts about 45 minutes while the 

remaining time is used to work an offline assignment which are then collected 

collecrively through google classroom.  

 

2. Collecting data  

To get the score of studentsô listening strategies, the researcher used some 

procedure below: 

1. The researcher introduced herself on the online group and explained the 

purpose of the group 

2. The researcher explained to the students about what they should to the 

questionnaire consisting of 30 items in the form of multiple choice. 
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3. The researcher sent the questionnaire via google form through a link at 

studentsô leisure time after they had an online school. 

4. After that, the researcher cheked and collected the result of studentsô answer in 

Google form to be analyzed 

 

3.6 Technique of Analyzing Data  

After collecting the number of the filled questionnaires needed, the data 

were analyzed using the Statistical Package for Social Science (SPSS) to identify 

the strategies used by students of XII IPA 1 of SMAN 2 Palopo.  

The classification of studentsô listening strategies will be evaluated on the 

following criteria. 

Class Interval  Category 

High 3.0-2.5 

Medium 2.4-2.0 

Low 1.9-1.5 

Source: Bessai (2018:171) 
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CHAPTER IV  

FINDING AND DISCUSSION 

 

In this chapter, the researcher classified two sections which are the 

findings of the research and the discussion. The finding of the research showed 

the result of data analysis from the sample and the discussion deals with argument 

and further explanation of the findings.  

 

4.1 Findings 

In this section, the researcher presents and discusses the finding of the 

research based on the data obtained during this research. Additionally, the 

researcher discusses and explains about listening strategy used by the students 

towards their listening comprehension. But before it, the researcher derived the 

data from the SILL questionnaire.  

1. Data Description 

The description of the data was taken from the SILL  questionnaire is 

presented in the table which describes the number of students used listening 

strategy below:  
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Table 4.1 The Number of Students Using Listening Strategies 

The number of items 

of the questionnaire 

Strategy 

category 
Never Sometimes Often 

Part A ï 1 Memory 0 14 14 

Part A ï 2 Memory 1 10 17 

Part A ï 3 Memory 3 12 13 

Part B ï 4 Cognitive 0 8 20 

Part B ï 5 Cognitive 1 8 19 

Part B ï 6 Cognitive 0 0 28 

Part B ï 7 Cognitive 0 6 22 

Part B ï 8 Cognitive 0 11 17 

Part B ï 9 Cognitive 1 10 17 

Part B ï 10 Cognitive 3 9 16 

Part B ï 11 Cognitive 1 7 20 

Part C ï 12 Compensation 4 10 14 

Part C ï 13 Compensation 0 8 20 

Part D ï 14 Metacognitive 1 5 22 

Part D ï 15 Metacognitive 2 11 15 

Part D ï 16 Metacognitive 3 9 16 

Part D ï 17 Metacognitive 3 5 20 

Part D ï 18 Metacognitive 3 7 18 

Part D ï 19 Metacognitive 2 10 16 

Part D ï 20 Metacognitive 1 10 17 

Part D ï 21 Metacognitive 1 2 25 

Part D ï 22 Metacognitive 0 7 21 

Part E ï 23 Affective 2 2 24 

Part E ï 24 Affective 0 4 24 

Part E ï 25 Affective 7 11 10 

Part E ï 26 Affective 11 6 11 

Part E ï 27 Affective 12 7 9 

Part F ï 28 Social 0 10 18 

Part F ï 29 Social 4 9 15 

Part F ï 30 Social 0 10 18 
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2. Data Analysis  

The questionnaire were distributed to 28 students of Eleven Grade of SMA 

Negeri 2 Palopo. It consisted of 30 statements that were divided into 6 strategies, 

memory strategies, cognitive strategies, compensation strategies, meta-cognitive 

strategies, social strategies and affective strategies. Each number of questionnaire 

was written in Bahasa Indonesia to avoid any misinterpretation and to ease the 

respondents in answering the questionnaire. After obtaining the data from the 

questionnaire, the data is calculated. The result was analyzed using SPSS to get 

the result of the analysis appropriately. In this section, means and standard 

deviation for the overall listeing strategy were presented to show the general 

pictures of listening strategies used by eleven grade of SMA Negeri  2 Palopo. 

The findings according to the learning speaking strategy category that used by 

the students of Smanet English Club can be seen below: 

 

Table 4.2 Listening  Strategy Based on Oxford Learning Strategy 

Category Used by the Students of SMAN 2 Palopo 

Strategy Category Mean  Std. Deviation  Rank  

Memory 2.4 0.44836 5 

Cognitive 2.6 0.26828 1 

Compensation 2.5 0.52579 4 

Metacognitive 2.5 0.43492 2 

Social  2.3 0.48447 6 

Affective  2.5 0.43582 3 

 

Based on the result of the data analysis, it can be concluded that students used 

six types of listening strategies in order to enhance their listening comprehension, 

namely memory strategy, cognitive strategy, compensation strategy, 

metacognitive strategy, social strategy and affective strategy in high intensity. It 

means that they usually use it.  

The finding also show that cognitive strategy (M = 2.6) is the most used 

listening strategies by the students. Then it is followed by metacognitive strategy 

(M = 2.5), affective strategy (M = 2.5), compensation strategy (M = 2.5), memory 
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strategy (M = 2.4) and last was social strategy (M = 2.3) as the least used 

strategies.  

 

4.2  Discussions 

 In this section, it will be discussed all the findings. The discussion of each 

strategy used by the students in improving their listening comprehension will be 

described below: 

a. Cognitive strategy  

Based on the result of data analysis, cognitive strategy was the higher strategy 

used by students in order to enhance their listening comprehension. The finding 

shows that the students use these strategies in high intensity in their listening. 

Cognitive strategies  enable the students to understand and produce new 

language. It covers practicing by doing (for example, repeating, using formula and 

patterns), receiving and sending messages (for example, determine the the main 

idea of a message or specific details of interest), analyzing and reasoning (for 

example, translating the target language into native language) and creating 

structure (for example, taking notes, summarizing, and highlighting). This data 

also supported by the statement of these questionnaire said that:  

 

ñI try to  talk like native English speakerò 

ñI watch an English TV shows, youtube vlog, movies or listening to 

English song or other listening scriptsò 

ñI try to understanding what somebody is saying by translating into 

Indonesianò 

 

It is cler that some of students used to listen to the English material over and 

over. At first, they tried to listen to the English contents then applied. It could help 

them to practice their English pronouniation well.  Thus, it will increase their 

listening comprehension. 

 

b. Meta-cognitive strategy  

Based on the data analysis, meta-cognitive strategy was the second strategy 

most employed by the students. The average level shows (M = 2.5). This strategy 

covers some activities, such as: centering learning/paying attention (for example, 
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pay attention when someone is speaking English), arranging and and planning to 

learn (for example, try to  find as many ways as the students can practice their 

listening skill) and evaluating learning (for example, try to find out how to be a 

better listeners).   

It can be conclude that the students used these strategies with high intensity in 

general. It means the students usually gain more focus by paying attention to what 

they need to listen, and ignore distractions around them. They also  support their 

own learning by making link with already familiar materials that they have read or 

listened before. They also plan their learning materials in an effective and efficient 

way such as creating ther own comfortabld learning environment in and outside 

the classroom and seeking opportunity to practice outside the classroom. Also, the 

students are aware of their own mistake  while listening in English and tried to fix 

that in order to enhance their listening comprehension.  As stated in the 

questionnaire: 

 

ñI arrange my schedule to study consistently, so I will have 

enough time to improve my listeningò 

 ñI look for opportunities to listen what I interested as much as 

possible in Englishò  

ñAfter a listening practice, I checked and recheck my 

understandingò  

 

It can be seen that the students control their own learning through organizing, 

planning and evaluating and are employed for managing the learning process 

overall to increase their listening.  

 

c. Affective strategy 

The result shows that affective strategy at the third place (M = 2.5). These 

strategies are about the motivation of the students, their emotions, attitudes and 

values influence in an important way. It covers lowering students anxiety (for 

example using music or laughter, deep breathing or positive self-talk) encouraging 

yourself (for example rewarding yourself for good performance), taking your 

emotional temperature (for example discussing with someone else)  
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d. Compensation Strategy  

Based on the data analysis compensation strategy were at the average level  

(M = 2.4 ). This strategy is used for comprehension of the target language when 

they have insufficient knowledge of the target language.  

Compensation strategy allows the learners to communicate despite 

deficiencies in their language knowledge to help the learner make up for missing 

knowledge. It covers guessing intelligently (for  example, guessing from the 

context in listening and reading), overcoming limitations in speaking and writing 

and strictly for speaking using gesture or pause words. 

 

e. Memory Strategy 

The fifth strategies that used by the students are memory strategy that show 

medium intensity. These strategies involve meaning of words and students are 

often troubled with remembering vocabulary. Even though these enables students 

to store verbal materials and use it again are rarely used by the students and they 

are unaware of doing it.  

 

f. Social Strategy  

This result was consistent with that of the previous studies by noguchi (1991) 

and Kao (2006), which proved that social strategy were used the least frequently. 

One reason for the least frequent use of social strategy could be explained that the 

students in the school were afraid of making mistake or being laughed by their 

friends. Thus, they were not eager to ask for clarification from their teacher or 

cooperate with their partners or friends.  

Lee 2003 (in Riri Fauzana, 2016:35) stated that most of Asian students refuse 

to participate in social interaction as a mean to learn their foreign language.  

From all the discussions above, it can be conclude that the students were 

generally strategic listeners. Their awareness and perceive of use of listening 

strategies in listeing comprehension were slightly high. It was found in this study 

that the most frequently used was cognitive strategy. The result was consistent 

with the finding from previous studies conducted by  Milda et al (2016), who 

reported that students preferred cognitive strategies.  
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CHAPTER V  

CONCLUSION AND SUGGESTION 

 

This chapter presents a summary of the result. The researcher would like 

to describe a few conclusions and suggestions that may be helpful for the next 

researcher  

5.1 Conclusion 

 

Based on the findings, it can be concluded that: (1) Throughout the analysis of 

the studentsô questionnaire on the listening strategies, it is found that the students 

were generally strategic listeners. They used all listening strategies to improve 

their listening comprehension, including memory strategy, cognitive  strategy, 

compensation strategy, meta-cognitive strategy, affective strategy and social 

strategy. (2) According to the result of data analysis, it can be summarized that the 

most preferred listening strategy among students are cognitive strategy and meta-

cognitive strategy, following with affective strategy, and compensation strategy. 

Memory strategy and social strategy become seldom used by the students of XII 

IPA 1 of SMA Negeri 2 Palopo.  

 

5.2 Suggestion  

 

Based on the conclusions that has been explained above, there are some 

suggestions given by the researcher toward the English teacher, the students, the 

readers, and the other researcher. 

1. The researcher suggests to the teacher to give information about listening 

strategies to the students and to apply the listening strategy to the class so the 

students can know what strategy is suitable for their style of learning about 

listening. From that, it could improve studentsô skill in listening 

comprehension. 

2. Listening comprehension is very essential in our daily lives. Everyday people 

listen for different purposes such as entertainment, academic purposes or 

obtaining necessary information. Because of that, the researcher suggests to 
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the students to be more aware with using strategies in listening 

comprehension. By using the strategies, it is expected that studentsô 

competences in listening comprehension will be improved.  

3. For the readers, this research may help the readers to improve their 

knowledge about English teaching and learning, especially about  English 

listening strategy.  

4. The researcher suggests to the other researcher do the same research with 

large respondents by modifying certain strategy where necessary to cover 

strategy but not just the language learning strategy offered by Oxford but the 

other expert can be used, also the next researcher can develop the research 

such as do a correlation with other variables. Furthermore, the next researcher 

might use other instrument such as interview to make research more perfect.  
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APPENDIX I  

 

Appendix 1: The Blue Print of Strategy Inventory of Language Learning (SILL) 

Questionnaire 

Concept Indicator 
Item 

Number 
Total Item 

 

Help  learners to store 

and retrieve new 

information 

Memory  Strategies 1,2,3, 3 

Help learners to 

understand and produce 

new language 

Cognitive Strategies 4,5,6,7,8,9,1

0,11 

7 

Help learners to use the 

language for 

comprehenion or 

production 

Compensation 

Strategies  

12,13 2 

 

Allow learners to 

control their own 

cognition  

Metacognitive 

strategies  

14,15,16,17,

18,19,20,21,

22 

9 

Help to regulate 

emotions, motivations, 

and attitudes 

Affective strategies 23,22,25,26,

27 

5 

Aimed to help learners 

learn through 

interactions with others 

Social strategies  28,29,30 3 

Total 30 
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APPENDIX I I  

 

Questionnaire of Strategy Inventory for Language Learning 

Strategy Inventory for Language Learning 

Version 5.1 & 7.0 (ESL/EFL) 

© R. Oxford, 1989 

 

Directions 

This form of the STRATEGY INVENTORY FOR LANGUAGE LEARNING 

(SILL) isfor students of English as a second or foreign language. Writethe 

response ( l, 2 or 3) that tells HOW TRUE OF YOU THE STATEMENT IS 

l. Never  

2. Usually  

3. Often 

 

1. Never (implies that the participant does not use the strategy at all) 

2. Sometimes (indicates that the participant recognizes the use of the strategy, 

and he/she uses it on ew occasions) 

3. Often (implies that the participant recognizes the use of the strategy and 

he/she uses it several times) 

 

Answer in terms of how well the statement describes YOU. Do not answer how 

you think you should be, or what other people do. There are no rights or wrong 

answers to these statements. Work as quickly as you can without being careless. 

This usually takes about 20-30 minutes to complete. If you have any questions, let 

the teacher know immediately 
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SILL Questionnaire 

© R. Oxford. 1989 

Name: 

Class: 

School:  

 

Directions: 

This form of the STRATEGY INVENTORY FOR LANGUAGE LEARNING 

(SILL) is for students of English as a second or foreign language. Please put the 

cross mark (X) on the option that tells HOW TRUE OF YOU THE STATEMENT 

IS. 

 

1. I place the new words I listen in a sentence so I can remember it  

Saya memasukkan kata-kata baru yang saya dengarkan kedalam kalimat 

agar saya dapat mengingatnya lagi saat mendengarkan wacana bahasa 

inggris  

a. Never   b. Sometimes   c. Often 

 

2. I memorized new sentences so that I can use them while I am listening 

Saya menghapal kalimat-kalimat baru agar saya bisa menggunakannya 

pada saat mendengrkan audio  

a. Never   b. Sometimes   c. Often 

 

3. I review listening material/English lessons several times. 

Saya mengulas materi listening/bahasa inggris berulang kali. 

a. Never   b. Sometimes   c. Often 

 

4. I say and listen new English words several times to practice my listening. 

Saya mengucapkan dan mendengarkan kata-kata bahasa inggris berulang 

kali untuk melatih pendengaran saya 

a. Never   b. Sometimes    c. Often 

 

5. I try to talk like native English speaker to practice my pronounciation. 

Saya mencoba untuk berbicara seperti penutur bahasa inggris asli untuk 

melatih pengucapan saya 

a. Never   b. Sometimes   c. Often 

 

6. I watch an English TV shows, youtube vlog, movies or listening to English 

songs or other listening scripts. 
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Saya menonton acara televisi bahasa inggris, vlog youtube, film, 

mendengarkan lagu bahasa inggris atau wacana bahasa inggris. 

a. Never   b. Sometimes    c. Often 

 

7. I use the words I understand to guess the meaning of the information I 

listen 

Saya menggunakan kata-kata yang saya mnegerti untuk menebak maksud 

dari informasi yang saya dengar 

a. Never   b. Sometimes    c. Often 

 

8. I listen for main idea first, and then details 

Saya mendengarkan ide pokok terlebih dahulu, kemudian rincian lainnya 

a. Never   b. Sometimes    c. Often 

 

9. I try to understanding what somebody is saying by translating into 

indonesian 

Saya mencoba memahami apa yang orang lain katakana dengan 

menerjemahkan kedalam bahasa indonesia 

a. Never   b. sometimes    c. often 

 

10. When listening, I take notes the keyword or ideas, making summary or 

highlight the important information 

Saat mendengarkan, saya mencatat kata kunci atau ide-ide, membuat 

ringkasan atau menandai informasi penting  

a. Never   b. sometimes    c. often 

 

11. I use tools to understand the script such as dictionary 

Saya menggunakan alat untuk memahami wacana seperti kamus  

a. Never   b. Sometimes    c. often  

 

12. I try to guess what the other person will say next in English 

Saya mencoba menebak apa yang orang lain akan katakan selanjutnya 

dalam bahasa inggris 

a. Never   b. sometimes    c. often  

 

13. I listen to the topic that I interest with to improve my listening 

Saya mendengarkan topik yang saya minati untuk meningkatkan 

pendengaran saya 

a. Never   b. sometimes    c. often 

 

14. I pay full attention when listening  

Saya memberikan perhatian penuh saat mendengarkan 
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a. Never   b. sometimes   c. often 

 

15. Before listening, I preview the lesson to get a general idea of what it is 

about and how it relates to my background knowledge 

Sebelum mendengarkan, saya melihat pelajaran untuk mendapatkan 

gambaran umum tentang apa itu dan bagaimana kaitannya dengan latar 

belakang pengetahuan saya  

a. Never  b. sometimes   c. often 

 

16. I find a quite and comfortable place to review 

Saya mencari tempat yang sepi dan nyaman untuk mengulas pelajaran 

bahasa inggris 

a. Never   b. sometimes    c. often 

 

17. I try to find out how to be a good listener in English 

Saya mencoba mencari tahu bagaimana menjadi pendengar yang baik 

dalam bahasa inggris 

a. Never   b. sometimes    c. often  

 

18. I arrange my schedule to study consistently, so i will have enough time to 

improve my listening 

Saya menyusun jadwal saya untuk belajar secara konsistesten, sehingga 

saya akan memiliki waktu yang cukup untuk meningkatkan pendengaran 

saya. 

a. Never   b. sometimes    c. often 

 

19. I look for opportunities to listen what I interested as much as possible in 

English 

Saya mencari kesempatan untuk mendengarkan apa yang saya minati 

sebanyak mungkin dalam bahasa  Inggris 

a. Never   b. sometimes    c. often 

 

20. After a listening practice, I check and recheck my understanding. 

Setelah latihan, saya memeriksa kembali pemahaan saya 

a. Never   b. sometimes   c. often 

 

21. I learn and correct the mistakes that I produce orally. 

Saya belajar dan mengoreksi kesalahan yang saya lakukan  

a. Never   b. sometimes   c. Often 

 

22. I think about my progress in listening English. 

Saya berpikir tentang kemajuan saya dalam mendengarkan bahasa inggris  
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a. Never   b. sometimes   c. often 

 

23. I try to relax whenever I feel anxious about learning new words by 

listening to music, whatching movie, listening to jokes and so on. 

Saya mencoba untuk rileks setiap kali saya merasa cemas mempelajari 

kata-kata baru dengan mendengarkan musik, menonton film, 

mendengarkan lelucon, dan sebagainya. 

a. Never   b. sometimes    c. often  

 

24. I encourage my self to try hard and continue do my best in listening. 

Saya mendorong diri saya untuk berusaha keras dan terus melakukan yang 

terbaik dalam mendengarkan. 

a. Never   b. sometimes   c. often 

 

25. I give my self reward or treat when I do well in listening English task 

Saya memberikan penghargaan atau hadiah diri saya sendiri ketika saya 

berhasil dalam tugas mendengarkan bahasa Inggris 

a. Never   b. sometimes    c. often 

 

26. I write down my feelings in language learning diary or my social media  

Saya menuliskan perasaan saya di buku harian pembelajaran bahasa atau 

media sosial saya 

a. Never   b. sometimes   c. often 

 

27. I talk to my teacher or my tentor how I feel when I am learning English 

Saya berbicara dengan guru saya atau tentor saya bagaimana perasaan saya 

ketika saya belajar bahasa Inggris 

a. Never   b. sometimes    c. often  

 

28. If I do not understand what somebody is saying, I ask him/her to slow 

down and say it again  

Jika saya tidak mengerti apa yang dikatakan seseorang, saya memintanya 

untuk memperlambat dan mengatakannya lagi 

a. Never   b. Sometimes    c. Often  

  

29. I ask for help from English speaker  

Saya meminta bantuan dari penutur bahasa Inggris 

a. Never   b. Sometimes    c. Often 

 

30. I practice my English with other people such as tentor, teacher or friends 

Saya berlatih bahasa Inggris saya dengan orang lain seperti mentor, guru 

atau teman 
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a. Never   b. Sometimes    c. Often 
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